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Konya provinces were randomly assigned to the study group. A comparative
correlational design was used in the study. As a data collection tool; In order to

measure the attitude towards the teaching profession, the "Attitude Scale"

Keywords developed by Askar and Erdem in 1987 and the "Teaching Competence Scale"

Special education school
pectal ecucation schoo™s developed by Sinbil and Arslan (2006) were used. In the study, teacher

Teacher
Self-efficacy candidates' perceptions of teaching efficacy were found to be medium, whereas
Professional attitudes their professional attitudes were found to be high. It has been understood that the

attitudes and self-efficacy perceptions of the participant special education teachers
towards the teaching profession differ according to their gender and professional
seniority. Finally, significant relationships were found between special education
teachers' attitudes toward the teaching profession and their self-efficacy

perceptions.

Introduction

Please Education system; consists of students, teachers, administrators, education program, other personnel,
building, equipment, and environment. The teacher is one of the essential elements of this system (Kaleli, 2021;
Tanguay & Many, 2022). The good functioning of the education system and the training of individuals with
desired characteristics through this system depend on teachers and their qualifications (Ellett & Teddlie, 2003).
The qualification of the teacher can be expressed in general with the experience of the teacher, the teacher training
program and (education) level, the status of having a certificate and the field of the certificate, the homework he
prepared, and the test scores (Akdeniz et al., 2016; Rice, 2003). Teachers and the teaching profession are directly
related to providing trained human resources. Some of the most critical tasks of countries in the field of education
are as follows; It is to have teachers who have been trained in line with the needs of the age, who can train their
students according to the characteristics of the time, and who will use information technologies. The reason for

this is that the teachers responsible for the education and training work eventually undergo training.

Joseph (2013) states that the effectiveness of an education system is primarily determined by the quality of
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teachers who pass on knowledge and intellectual traditions from generation to generation. Individuals who will
practice the teaching profession, which is considered a sacred profession, must be competent in applying the
knowledge and skills they have gained. To be able to follow the literature related to a teacher's field, to participate
in conferences, seminars, symposiums, and in-service training activities, to be aware of new developments in
education and training legislation, to cooperate with professional organizations and managers regarding
professional products, to participate in and organize social and cultural events, Being able to improve himself by
getting feedback about himself from his colleagues and students shows that he is well trained in the field of general
culture. However, understanding the basic information about the field, understanding the ways to handle this
information, raising the knowledge in the field to higher levels, and having knowledge about the curriculum
related to the subject area means that the teacher has field knowledge (Joldanova et al., 2022; Yiksel, 2022). With
the belief of self-efficacy, which has an essential effect on individuals' taking action, if people do not believe that
they will achieve the results they want, they will not be motivated enough even if there are other factors to take
action (Bandura, 1994). It is stated that positive self-efficacy in individuals enables them to struggle to cope with
new and challenging tasks and commit to them. In contrast, negative self-efficacy beliefs prevent motivation and

cause them to leave a job without completing it (Jerusalem, 2002; Kibici, 2022; Koyuncuoglu, 2021).

According to Kobalia and Garakanidze (2010), teachers should continually develop valuable professional
competencies and know that their knowledge determines teacher competence. The development of competencies
in teacher education requires special attention. As Bruner puts it, "A teacher must also be an effective model of
competence.” When the literature is examined, teachers (Aigerim, Aida & Tulebike, 2022; Kobalia &
Garakanidze, 2010; Lawrence & Veena, 2012; Panti¢ & Wubbels, 2010; Capraro, Capraro, & Helfeldt, 2010;
Fraefel, Bauerlein & Barabasch, 2017; Kaleli, 2020); Preuss et al., 2020) examined general teacher competencies
in their studies.

According to Pajares and Schunk (2004), the greater the sense of efficacy, the greater the individual's effort and
resistance to obstacles. From this point of view, professional attitudes and self-efficacy gain more importance in
teachers working with disabled children, whose education requires more patience and dedication than their typical
peers and can be more challenging. Having a positive attitude towards teaching and students and feeling more
competent, that is, having a high perception of self-efficacy, play an essential role in the performance of their
profession (Surgevil, 2006). This research examines the professional attitudes and self-efficacy perceptions of
educators working in private education institutions regarding various variables and evaluates the relationship

between professional attitudes and self-efficacy concepts.

When considered from a professional point of view, self-efficacy can be defined as a tendency to work with a
team, be planned, believe in a skill-based assessment system, and apply it. Professionally, teachers' self-efficacy
level is associated with being open to development, working with a team, and having a more flexible perspective
about their students and themselves (Bandura, 1991, 1994). It is stated that as teachers' self-efficacy levels
increase, they care about their personal and professional development, spend more time planning to teach, and
their motivation for their work increases (Caprara, Barbaranelli, Steca, & Malone, 2006; Dogru, 2020; Siinbiil,
1996).
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Developing programs for the training of teachers, who play the most critical role in teaching processes, as in every
field and at every level of education; It is also essential in special education, where the use of correct and effective
methods and early education is essential. Special education teachers must have teaching skills and be competent
in assessment, managing cognitive and affective processes, preparing programs based on student's needs and
performance, and effective teaching methods (Ozen, Ergenekon, & Batu, 2009). Especially if special education is
mentioned, the teacher's importance will be understood again. In this sense, some researchers have emphasized
the importance of teachers in special education in their studies. For example, according to Rizzo (1985), the
teacher has an important place in the education offered to disabled children and in allowing them to socialize.
Therefore, it can be said that the most critical factor in the success of particular education practices is undoubtedly
teachers and their adequate education. The personal and professional qualities of the teacher play an essential role
in the fulfillment of the learning-teaching process in special education to a large extent. The special education
teacher's personal qualities affect the student's attitude towards school, lessons, and activities (Sar1, 2004). Studies
show that the student is affected by the behavior of the teacher (Guo, et al., 2014; Mc Evoy, Nordquist, &
Cunningham, 1984).

For this reason, it is possible to say that an important variable affecting teachers' fulfillment of the roles expected
from them is the attitudes that include loving, respecting, and adopting teaching (Pehlivan, 2008). When a positive
attitude towards the teaching profession is developed, behaviors such as being interested in the profession, loving
children, seeing the importance of education and training, etc., while negative attitudes are not loving students,
not developing themselves, not being excited and eager, etc. can be expressed in behavior. Naturally, positive
attitudes always increase success by facilitating learning and teaching. Therefore, those with positive attitudes
should tend towards this profession, choose it consciously, and do their duties fondly (Semerci & Semerci, 2004).
Special education teachers, who start their career at the end of their four-year university education, maintain their
lives by working solution-oriented in intense interaction with individuals with special needs, their families, and
their colleagues within the scope of teamwork in order to maximize the possibility of independent living for
students with special education needs. In addition, it can be said that they face many problems, such as
psychological problems and indifference of the target group they work with, whether they are sufficiently
motivated by their superiors, and the insensitivity of the people working in the stakeholder institutions in solving
the problems. These teachers, who progress very slowly in the context of special education, may think that they
feel lonely, fail to meet expectations, and sometimes cannot reach achievements due to their constant emotional
interaction and having to deal with problems alone. It can be said that such situations affect the professional
attitudes, motivations, and job satisfaction of education workers who perform their jobs in special education
schools and institutions (Celebi, 2013; Karahan & Balat, 2011; Sari, 2004). Teachers with positive attitudes can
only achieve effective and productive learning for students. Therefore, teachers' attitude towards their profession

is vital for students learning (Pancholi & Bharwad, 2015).

Compared to other teachers, special education teachers need to spend more time and energy to reach learning
goals (Jennett, Harris, and Mesibov 2003). In particular, it is stated that special education teachers are more likely

to experience negative professional attitudes than other teachers, depending on the intensity of direct contact with
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students (Embich, 2001; Lazuras, 2006; Giirsel, Siinbiil & Sar1, 2003). Campbell-Whatley, Obiakor, & Algozzine
(1995) state that although general education teachers have more professional experience working with children
with special needs, their appropriate working time does not positively affect their teaching experience for children
with special needs. In this context, the professional self-efficacy and attitudes of special education teachers were
examined with a relational approach in this study. Within the framework of this problem, answers to the following
questions were sought in the study:
1- What are special education teachers' attitudes and self-efficacy perceptions towards the teaching
profession?
2- Do the self-efficacy perceptions of the participants towards the teaching profession show a significant
difference according to gender?
3- Do the participants' attitudes towards the teaching profession significantly differ according to gender?
4- Do the self-efficacy perceptions of the participants towards the teaching profession show a significant
difference according to their professional seniority?
5- Do the participants' attitudes towards the teaching profession significantly differ according to their
professional seniority?
6- Is there a significant relationship between the self-efficacy perceptions of the participants towards the
teaching profession and their professional attitudes?

Method

This chapter discusses explanations of the research model, research group, data collection, data collection tools,
data analysis, and data analysis. This research is a quantitative study to determine the self-efficacy and
professional attitude levels of teachers working in private education institutions in the Ankara, Mersin, and Konya
provinces of the Ministry of National Education in terms of some variables. The research was designed with the
comparative relational survey model, one of the descriptive research methods (Karasar, 2012). Survey models are
research approaches that aim to describe a past or present situation as it exists. In the comparative relational survey
model, the event, individual, or object that is the subject of the research is tried to be explained in its conditions

and as it exists with a comparative approach ((Karasar, 2012).

The study group of this research consists of teachers, administrators, and other employees working in private and
state private education institutions in Konya. In the study, the easy sampling method was used based on experts'
opinions in the field of measurement and evaluation. In this respect, the personal information form, job
satisfaction, professional burnout, and professional respect scales were applied to the participants in Konya based
on affordability, application permissions, and easy accessibility. In this context, 236 special education teachers
working in different particular education institutions were included in the research. According to frequency
analysis, 15 of the teachers were Science, and Art Centers, 28 of them were General Education (Full-Time
Inclusion), 12 of them were Schools for the Visually Impaired, 9 of them were Schools for the Hearing Impaired,
26 them were Special Education Business Application Centers, and 18 of them were Special Education Centers.
Vocational Education Centers work in 32 Special Education Classes, 48 Special Education Application Centers,

26 Special Education Rehabilitation Centers, and 22 Guidance and Research Centers.
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Data Collection Tools
Teacher Self-Efficacy Scale

Within the scope of the research, the individual teacher effectiveness scale developed by Siinbiil and Arslan (2006)
was used to determine the teacher self-efficacy perceptions of special education teachers. There are ten
expressions in the one-dimensional measurement tool. The scale is a 5-point Likert type. The statements on the
scale are scored between 1 (Strongly Disagree) and 5 (Strongly Agree). The construct validity of the scale was
examined by applying exploratory factor analysis. As a result of factor analysis, a single factor structure consisting
of 10 items was revealed. The reliability of the measurement tool was examined by using the Cronbach Alpha
coefficient. The alpha coefficient on the sample of this study was calculated as 0.81. This value showed that the
reliability of the measurement tool related to internal consistency was high. The teacher self-efficacy belief scale

scores range from 10 to 50. High scores indicate a high perception of teacher self-efficacy.

Attitude Scale Towards Teaching Profession

The "Attitude Scale Towards the Teaching Profession" developed by Askar and Erdem (1987) was used in this
study. This scale is a five-point Likert type and consists of ten items. The related scale is one-dimensional and
aims to measure teachers' attitudes toward the teaching profession. The scale included six positive and four
negative items about the teaching profession. The internal consistency Cronbach Alpha reliability coefficient of
the measurement tool was determined as 0.82. In this study, the Cronbach Alpha reliability coefficient of internal

consistency of the scale was found to be 0.84, based on the data obtained from special education teachers.

Data Analysis

This study tested the data distribution before analyzing special education teachers' professional attitudes and self-
efficacy perception scores. In determining the distribution, skewness, kurtosis values, and Kolmogorov-Smirnov
test results were used. According to Jarque and Bera (1987), the fact that these values are in the range of +1
indicates that the data do not deviate excessively from the normal distribution. The values calculated in this study
indicated that special education teachers' attitudes and self-efficacy scores were very close to the normal
distribution. In this context, parametric tests were used to analyze special education teachers' attitudes and self-
efficacy scores.

Results

This section presents the findings obtained as a result of the research. The descriptive analysis results of special
education teachers' scores on teacher competency and attitudes towards their profession are given in Table 1.
Table 1 shows that the average scores of special education teachers for teacher proficiency and profession are
calculated as 34.74 (Sd=10.18) and 3.74 (Sd=1.04), respectively. According to these findings, it was found that
the professional efficacy perceptions of special education teachers were at a moderate level, while their attitudes
towards the profession were at a high level.
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Table 1. Special Education Teachers' Teacher Competence and Professional Attitudes

N Minimum  Maximum Mean Std. Deviation
Self-efficacy 236 10 47 34.74 10.167
Professional Attitudes 236 1.10 5.00 3.74 1.04
Valid N (listwise) 236

In order to determine whether the teacher proficiency scores of special education teachers differ significantly
according to the gender variable, a t-test was performed, and the statistical results are given in Table 2. When
Table 2 is examined, the average score of male special education teachers is 32.60, while the average score of
female teachers is 36.13. Whether there is a significant difference between these mean scores was tested with the
t-test. As a result of the statistical analysis, it was determined that there was a significant difference between the
teacher proficiency point averages of female teachers and male teachers. According to the group averages, it was
found that female teachers in the field of special education have a higher perception of teaching efficacy compared
to their male colleagues.

Table 2. t-Test Results of Special Education Teachers' Teacher Efficiency Scores by Gender

Gender N Mean Std. Deviation t p
Self-Efficacy Male 93 32.60 10.78 -2.640 0.009
Female 143 36.13 9.53

In order to determine whether the scores of special education teachers' attitudes towards the teaching profession
differ significantly according to the gender variable, a t-test was conducted. Statistical results are given in Table
3. When Table 3 is examined, the mean score of male special education teachers is 3.38, while the mean score of
female teachers is calculated as 3.98. As a result of the t-test analyses, it was determined that there was a significant
difference between the mean scores of female and male teachers in the teaching profession. According to the
group averages, it was found that female teachers had higher and more positive attitudes toward the teaching

profession compared to their male colleagues.

Table 3. t-Test Results of Special Education Teachers' Professional Attitude Scores by Gender

Gender N Mean Std. Deviation t p
Professional Male 93 3.38 1.08 -4.539 0.000
Attitudes Female 143 3.98 0.94

The results of the F test, which was conducted to test whether there is a significant difference between the teaching
proficiency point averages of the teachers according to the variable of professional seniority, are given in Table
4. According to the analysis results, a 3.678 F value was calculated among the teaching proficiency scores of
special education teachers in terms of professional seniority. This value shows that special education teachers'
perceptions of teaching competence differ significantly according to their professional seniority. According to the
further analyzes carried out with the Tukey test, it was found that the teachers with more seniority had a high level

of teaching proficiency compared to their colleagues with medium or low professional seniority.
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Table 4. Teaching Proficiency F Test Results of Special Education Teachers by Vocational Seniority Variable

Professional seniority N Mean Std. Deviation F Sig.
Self-efficacy Low 84 33.08 10.84 3.678 0.027

Medium 87 33.64 10.69

High 65 37.05 8.73

Total 236 34.74 10.17

The results of the F test, which was conducted to test whether there is a significant difference between the
professional attitude point averages of special education teachers according to the variable of professional
seniority, are given in Table 5. According to the analysis results, an 8.125 F value was calculated among the
teaching attitude scores of special education teachers in terms of professional seniority. This value shows that
special education teachers' attitudes towards the teaching profession differ significantly according to their
professional seniority. According to the further analyzes performed with the Tukey test, it was found that teachers
with low professional seniority had a high and positive attitude towards the teaching profession compared to their

colleagues with medium and high professional seniority.

Table 5. Attitudes of Special Education Teachers Towards Teaching Profession According to the Variable of

Professional Seniority F Test Results

Professional seniority N Mean Std. Deviation F Sig.
Professional Low 84 3.98 0.92 8.125 <0.001
Attitudes Medium 87 3.70 0.90

High 65 3.59 1.17

Total 236 3.74 1.04

In order to determine whether the teaching proficiency scores of special education teachers differ significantly
according to the type of institution they work in, a t-test was conducted. Statistical results are given in Table 6.
When Table 6 is examined, it is calculated that while the average score of special education teachers working in
public schools is 36.74, the average score of teachers working in the private sector is 33.62. As a result of the t-
test analyses, it was determined that there was a significant difference between the teaching proficiency attitude
point averages of the special education teachers according to the variable of the institution they work for.
According to the group averages, it was found that teachers working in public schools and educational institutions

had higher perceptions of teaching proficiency compared to their colleagues working in the private sector.

Table 6. t-Test Results of Special Education Teachers' Teaching Proficiency Scores According to the

Educational Institution

Branch N Mean Std. Deviation t P
Self-Efficacy Public 105 36.74 8.92 2.239 0.026
Private 92 33.62 10.66

In order to determine whether the scores of special education teachers for the teaching profession differ
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significantly according to the type of institution they work in, a t-test was conducted. Statistical results are given
in Table 7. When Table 7 is examined, it is calculated that the average score of the special education teachers
working in public schools is 3.96, while the average score of the teachers working in the private sector is 3.68. As
a result of the t-test analyses carried out, it was determined that there was a significant difference between the
mean scores of special education teachers' attitudes towards the teaching profession according to the variable of
the institution they work for. According to the group averages, it was found that teachers working in public schools
and educational institutions have a higher and more positive attitude towards the teaching profession compared to
their colleagues working in the private sector.

Table 7. t-Test Results of Special Education Teachers' Attitudes Towards Teaching Profession According to the

Educational Institution

Educational Institution N Mean Std. Deviation t p
Professional Public 105 3.96 0.76 2.062 0.041
Attitudes Private 92 3.68 1.10

The results of the statistical analysis conducted to determine the relationship between special education teachers'
teaching competencies and their attitudes toward the teaching profession are given in the table. In the table, the
Pearson Product Moments Correlation coefficient results between teacher competencies and teaching professional
attitude scores of special education teachers are given. As a result of the analysis, the value between the two
variables (r=.535, p<0.05) was calculated. According to this finding, there is a significant and positive relationship
between special education teachers' teaching competencies and their attitude scores toward the teaching
profession.

Table 8. The Relationship between Special Education Teachers' Teaching Competencies and Their Attitudes

toward the Teaching Profession

Professional Attitudes

Pearson Correlation 535"
Self-Efficacy N 236
Sig. (2-tailed) 0.000

**_Correlation is significant at the 0.01 level (2-tailed)

Discussion and Conclusion

This study aims to evaluate the teacher efficacy and professional attitudes of special education teachers and to
determine the relationship between their views on teacher efficacy and their expectations and perceptions about
their attitudes. According to the research findings, it has been determined that special education teachers have a
moderate perception of competence in all of the competencies that a teacher should have, and they see themselves
as "partially sufficient." The research results are similar to the previous studies (Kaleli, 2020; Kaleli, 2021; Kara,
2020; Kara, 2021). When the research results are evaluated, it cannot be interpreted as an outstanding level for a

profession such as special education teaching, which is the essential cornerstone of education, to have a medium
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level of proficiency because special education teachers are present at all stages of formal and informal education
for many individuals with special needs. Special education teachers guide both the fundamental learning processes
of the educational lives of individuals with special needs, and these students spend more time with their teachers
than with other teachers. This naturally means that they share more. Therefore, it is expected that the proficiency
levels of special education teachers will be higher. According to Sari, professional self-efficacy of special
education teachers; Classroom management skills are closely related to the ability to choose effective methods
and techniques, the learning performance of students, the time allocated for teaching, the effort spent on students'
learning, and the level of motivating students. Partial problems are observed in the self-efficacy of special

education teachers in the use of all these learning-teaching processes with a holistic approach.

In another study finding, the relationships between special education teachers' self-efficacy and their gender and
professional seniority were discussed. According to the analyzes carried out, it was found that female teachers
had higher perceptions of teaching efficacy compared to their male colleagues. Similar to these findings, many
research results determine that teachers' efficacy beliefs differ according to gender (Hartnett, 1995; Kaleli, 2021;
Kara, 2020; Kurz, 2001). Kurz (2001) determined that female teachers have firmer efficacy beliefs than male
teachers. In many studies, the efficacy perceptions of female teachers were found to be higher than male teachers.
Concerning this situation, Capri and Celikkaleli (2008) state that primarily girls are associated with the teaching
profession more and are inculcated in this direction is why the positive attitudes of female teacher candidates
towards teaching are higher than male teacher candidates. Again, as the professional seniority of particular
education teachers increases, their self-efficacy perceptions also increase. These findings are similar to those of
studies conducted by Egger (2006), Hoy and Woolfolk (1993), Kaleli (2020), and Wu (2005). According to Hoy
and Woolfolk (1993), teachers' age and professional seniority partially affect their efficacy beliefs. Different
studies obtained similar results (Egger, 2006; Wu, 2005).

The other variable discussed in the study is the professional attitudes of special education teachers. In general, it
was observed that the participants had attitudes toward the teaching profession. In addition, the participant's
attitudes towards the teaching profession differ according to their gender and professional seniority. According to
the analysis, the professional attitudes of female teachers were found to be high. However, as the professional
seniority of the participants increased, it was observed that their attitudes toward the teaching profession increased.
These findings were found in Asimaki and Vergidis (2013), Capa and Cil (2000), Capri and Celikkaleli (2008),
Kara (2020), Kaleli (2021), Oral (2004), Richardson and Watt (2006), and Sen (2006). similar to the findings of
the studies carried out, it is stated that women perceive themselves to be more inclined to the teaching profession

compared to men and exhibit positive attitudes (Richardson & Watt, 2006).

According to the research results, special education teachers' views on teacher competencies significantly
correlate with their teaching attitudes. It can be thought that this result is a significant finding for limited research
in the literature on the subject. These findings are similar to the findings of studies conducted by Baumert &
Kunter (2013), Blomeke (2017), Brick et al. (2021), Kaleli (2021), Osher et al. (2021), Sonmark et al. (2017).
According to Brick et al. (2021), teachers' self-efficacy highly affects their attitudes and beliefs about teaching

strategies, classroom management, and student participation. Similarly, it is seen that the attitudes of teachers with
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high efficacy perception towards their profession are more optimistic and at a higher level (Goddard, Hoy &
Woolfolk Hoy, 2004). Again, according to Kara (2020), teachers' positive perception of their abilities affects their

motivation and attitudes positively.

As a result, this research tried to determine the efficacy beliefs and attitudes of special education teachers and to
compare them in terms of different variables. In future research, mixed-model research can be carried out to
improve special education teachers' professional competencies. In addition, the relationships between the efficacy
beliefs of special education teachers and the learning performance of students with special needs can be

investigated.
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