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 The objective of this paper is to verify public school teachers’ conceptions about 

indiscipline and to investigate behaviors and/or events that occur in the 

classroom and are considered indiscipline, their possible causes and ways of 

dealing with the problem. The literature points out that several factors help in the 

configuration of frame of indiscipline in schools, but it cannot be ignored as a 

problem to be resolved fundamentally in the teacher-student relationship, and the 

educational-school psychologist is therefore an important mediator in this 

relationship. Forty-eight public school teachers participated in this study, 

applying semi-structured questionnaires and accomplishing content analysis 

using the program ATLAS.ti 7. The teachers understand indiscipline as 

aggressiveness, restlessness, inattentiveness, talking, disrespect to peers and 

teachers, lack of zeal with material, degradation of the heritage school, emotional 

problems, etc. About the causes, the analysis shows the categories: “stand out 

familiar problems” and “personal problems”, “social problems”, “difficulties in 

the school-family partnership” and, in a smaller proportion, “didactic and 

pedagogical questions” and “absence of religiousness”. The majority confront 

the problem by talking with the students and communiques to the family, trying 

to improve the methodology of the lessons, and just a few teachers share the 

situation with a director. 
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Introduction 

 

This paper aims to verify conceptions that public school teachers have on indiscipline and to investigate 

behaviour and/or events that occur in the classroom that are considered to be indiscipline, their possible causes 

and ways of dealing with the problem. This work integrates the larger actions that involve research and 

intervention activity developed by researchers and undergraduates of our research group on school grievance 

and psychologist actuation in schools. 

 

These research and intervention actions are conducted in the public schools of the Piauí, which is located in the 

Northeast Region of Brazil, known for social and economic problems that complicate the educational process of 

children and teens. First, research is done on school grievance in the region and, after this, we plan intervention 

activities in some schools from the outcomes obtained with the general research. The intervention process starts 

with research activities to deepen the data with regards the specific grievance of each school. In the case of this 

work, we focused on indiscipline because the outcomes of research previously done on the educational process 

and school grievances in the above-mentioned region show that it stands out among the main problems faced by 

educators at the school (Ferreira et al., 2011; Negreiros & Bezerra, 2007; Negreiros, Oliveira & Silva, 2013; 

Negreiros, Santos, Costa & Santos, 2013; Negreiros & Silva, 2014; Silva, Oliveira & Fontenele 2012; Silva, Luz 

& Ferreira, 2012; Silva, Silva & Sousa, 2012). This way, we are basically interested in knowing what the 

teachers think about the indiscipline at school and what they consider indiscipline, taking into account the 

necessity to obtain relevant information to plan the intervention activities to manage indiscipline and support the 

educative process. 

 

Indiscipline at school, more specifically the indiscipline of students in the classroom during the lesson, as a 

research subject, has been understood from an interdisciplinary perspective, considering that several factors are 

involved, including sociological, historical, pedagogical and psychological aspects (Ronco, Paula, Silva & 

Gonçalves, 2011). Although the theoretical perspectives differ, in general, a common point that is considered to 

be indiscipline at school is refusing to obey the rules, which makes the pedagogical practices and learning of 

students difficult (Boarini, 2013; Dominguez, Viviane, Gol & Cazetta, 2014; Silva & Matos, 2014). 
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From different perspectives, the literature points out the relationship between indiscipline in the school context 

and variables such as gender, age, schooling level, motivation, behaviour, personality and pedagogical practices 

(Bustillo, Pérez & Martí, 2006; Carvalho & Novo, 2014; Gutiérrez & López, 2012; Granero-Gallegos et al. 

2015; Silva & Matos, 2014). Other research uses quantitative or qualitative procedures to approach indiscipline 

through the teachers’ and students’ perceptions, violence, bullying, and power relations, as well as the analysis 

of discourse and narratives from disciplinary events occurring at school (Aquino, 2011; Archakis, 2012; Asare 

& Adzrolo, 2013; Dominguez, Viviane, Gol & Cazetta, 2014; Moreira & Santos, 2004; Watson, 2005). 

Considering the relationship among these variables and indiscipline at school, both inside and outside the 

classroom, in this research, although we expect them to appear in the results in some way, they are not the direct 

focus of our study. 

 

In this work, we approach indiscipline from a qualitative methodological perspective and a psychological view, 

more specifically a social historical approach (Davydov & Zınchenko, 1994; Van der Veer & Valsıner, 1996; 

Vygotsky, 1991a; Vygotsky, 1991b). However, we consider that to understand indiscipline at school from the 

psychological perspective, we should recapitulate the classic studies done on moral development by Piaget 

(1994) and Kohlberg (1971) that offer important contributions to the development of educational actions in 

supporting educators. 

 

In this aspect, beyond the moral development stages proposed by the two authors (Blatt & Kohlberg, 1975; 

Kohlberg, 1971; Kohlberg, 1982; Piaget, 1994), we think that the ideas on the importance of educative actions 

in promoting moral development and supporting the management of indiscipline by educators are relevant to 

our work (Biaggio, 1997; Martins & Branco, 2001; Oliveira, 2008). Thus, we understand indiscipline as 

something beyond the expression of individual developmental processes or behaviour without relation to the 

elements from the historical and cultural context. Based on this assumption, we think that the actions of students 

with respect to obeying the rules are influenced by learning and developmental processes, among them the 

construction of meanings on the issue, as well as feelings and emotional aspects related to their relationships 

with their teachers and peers. In addition, we consider that educators and students should see the school as a 

place to develop the superior mental process, as well as a place where ethical values are thought of, discussed 

and shared. Therefore, the educative practices are situated in the elements of the social and cultural context, and 

the intervention actions developed at school should consider aspects beyond promoting cognitive development 

to amplify the representation of the rules, but also in helping children and teens to develop the progressive 

control of their own actions, as well as supporting the management of emotions in relationships both inside and 

outside of school. 

 

In accordance with the above-mentioned, we consider that the educational-school psychologist is an important 

mediator in the relationships among the various actors that integrate the school community and can support the 

development of educational projects that aim to improve problems of indiscipline in schools that complicate the 

learning of the students (Coll, 1996; Coll, 2010; Coll, Colomina, Onrubia & Rochera, 1992; Colomina, Onrubia 

& Rochera, 2001; Mauri & Badia, 2004). 

 

 

Method 

 

The method of this research is based on the qualitative perspective, taking into account the interest to study the 

conception of teachers on indiscipline from the content analysis of their responses to the semi-structured 

questionnaire (Creswell, 2013). In this work, we study the frequency of the categories from the content analysis, 

and, in addition, we are interested in understanding the theoretical meanings of them, considering the aspects of 

the educational context of the region. 

 

From this interest, we thought that an intentional and non-probabilistic sampling integrated by public school 

teachers could offer relevant data to understand the problem of indiscipline at school or, more specifically, in the 

classroom. Thus, forty-eight public school teachers participated in this study in Parnaiba, Brazil. All of the 

participants are female, with an average age of approximately 34 years old at the time of the collection of the 

data and were studying college degrees in education at a Brazilian public university. The participants were 

contacted at the university where they are studying, invited to collaborate with research and accepted 

voluntarily. 

 

The participants come from at least eight different public schools and they work in various teaching levels, 

ranging from pre-school education up to the ninth year of basic education. The schools are located in the 

northeast of the country, which is recognized as a region with many social and economic contrasts in terms of 
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the poor distribution of income, a high level of illiteracy among adults, child labor, etc. These social and 

economic problems of the region reinforce the characteristic difficulties of the Brazilian educational system that 

we can observe on a general level. In addition, the fact that the schools are located far from metropolitan zones 

and, therefore, with low urbanization, leads them to get few or no support services and, sometimes, the schools 

operate with only the basic conditions to accommodate the students, offer study material and develop teaching 

and learning activities. 

 

 

Procedures and the Instrument 

 

The instrument of data collection is a semi-structured questionnaire made up of 15 questions covering social 

demographic data (age, gender, workplace with regard to public or private school, the educational level they 

teach, college degree), and the three dimensions analysed: the description of the students’ behaviours or daily 

situations in the classroom which they consider to be indiscipline; the motives attributed to them in the scholarly 

context; and the intervention strategies used by the educators in the school to manage the problems. As an 

example of the first dimension, we mention Question 5: “Think about your daily experience with teaching at 

school. Describe one or more situations that have happened with the students in which you consider that 

indiscipline has occurred”. This question is particularly relevant because many other questions of the 

questionnaire are based on it. In this way, we mention Question 10 and Question 15, that integrate the second 

and third dimensions of analysis, respectively: “Why do you think that these situations of indiscipline happen at 

school?”; “How do you manage these situations of indiscipline at school?”. To reply to each question, the 

participant should think about the experiences with the situations of indiscipline previously given in Question 5. 

 

First, a thematic analysis was done to identify units of meaning from the data collected, which then proceeded to 

elaboration and refinement. After that, the themes identified were divided into significant groups composing 

categories of analysis, considering each case separately and all of the data from all of the participants (Willig, 

2013). Each category has been formulated from the responses of the participants to questions. Three researchers 

have participated as judges in the categorization process. The process consisted of each researcher carrying out 

the organization of data in themes, and they made the categorization individually, adopting as criteria the 

recurrent themes that appear in different moments of the data analysis. In this way, we can study themes that 

reunite the categories around similar aspects with regard to the subject research, and we study the frequency of 

categories of analysis, taking into account the three dimensions explained previously. 

 

Thus, with regard to these themes and the categories of analysis, we calculated the agreement index throughout 

the research. We adopted the agreement index superior to 80% as data analysis criteria to consider the themes 

and the categories identified by the research. The disagreements were discussed and dissolved together. The 

equation used for this procedure proposes the division of the sum of the agreements throughout the research by 

the sum of the disagreements and then multiplying by 100. The analysis of the data was carried out with the 

qualitative analysis software ATLAS.ti (v. 7), which is a computer tool that manages data and improves the 

source to amplify the qualitative analysis process (Muñoz & Sahagún, 2010). 

 

 

Results and Discussion 
 

In this work, we use categories of analysis that seem to be important in meeting our research goals, studying the 

conceptions of teachers from the three themes mentioned above on indiscipline, focusing on the three 

dimensions of analysis: behaviours and/or events occur in the classroom that are considered indiscipline, the 

causes attributed to them and the ways of dealing with the problem. With this in mind, we will present the 

categories studied and will discuss the data collected through the semi-structured questionnaire. The qualitative 

analysis has been made considering the relative frequency of the categories which followed the explanations of 

some elements mentioned by the teachers and that led us to identify them as important points with theoretical 

meanings, while taking into account the outcomes of other research on indiscipline in schools (Aquino, 2011; 

Archakis, 2012; Asare & Adzrolo, 2013; Dominguez, Viviane, Gol & Cazetta, 2014; Moreira & Santos, 2004; 

Watson, 2005; Rego, 1996). 

 

 

Behaviours and/or Events Considered Indiscipline 

 

With regard to behaviours and events that the teachers consider indiscipline, the categories were identified from 

the data collected and show that, in general, they understand indiscipline as: aggressiveness (23%); restlessness, 
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inattentiveness, not taking into account the activities proposed by the teachers (16%); prejudice and disrespect to 

peers and teachers (12%); using bad words and acts of insulting (12%); refusing to obey the general rules 

(12%). In addition, from the data, we can verify other conceptions of the teachers on indiscipline which were 

identified through less frequent categories: not doing the homework (6%); lack of zeal with material and 

degradation of the school heritage (6%); talking in class (6%); absence and tardiness (3%); showing emotional 

difficulties (2,5%); use of the mobile phone in the classroom (1%); drawings with sexual connotations (0,5%). 

These outcomes show that, in general, according to the participants, the indiscipline is linked to difficulties of 

students in obeying school and basic social rules (Aquino, 2011).  From Vygotsky (1991a; 1999), we consider 

these teachers’ conceptions of indiscipline in the classroom to be particularly interesting taking into account that 

they are important artefacts for mediating relationships between teachers and students, influencing the manner in 

which they interpret the students’ behaviour at school, the teachers’ expectations of the students with regard to 

their family, their social context, economic conditions, etc. 

 

Similar forms of indiscipline were also found in research done in Brazil and other countries (Aquino, 2011; 

Ametepee, Chitiyo & Abu, 2009; Bustillo, Pérez & Martí, 2006; Maphosa & Mammen, 2011, Dhlamini, 2014). 

However, there are differences with regard to intensity and the relation with variables such as the grade level, 

gender, age and socioeconomic level of the students. This shows that the indiscipline is not only a problem that 

disturbs the educational process in the Brazilian context, although it is important highlight that the forms of 

indiscipline mentioned by teachers and students in different studies show peculiarities according to the 

characteristics of the school community and the social and cultural environment. It is important to point out that, 

in this research, the analysis takes the data as a sample in general and it does not compare outcomes in function 

of variables such as educational level, gender, etc. The Figure 1 shows the frequency of the categories identified. 

 

 
Figure 1. Behaviour and/or Event Considered Indiscipline 

 

 

Causes Attributed to Indiscipline at School 

 

On the causes that the teachers attribute to indiscipline at school, issues that stand out are “family difficulties” 

(39%), “individual problems” (27%) and “social problems” (17%). In the “family problems” category are 

included the teachers’ conceptions of causes of indiscipline at school that correspond to: lack of guidance from 

the family; bad attitudes and behaviours learned at home; absence of clear and stable rules; conflict of roles 

between parents and children; meddling of grandparents; and domestic violence. With regard to the “individual 

problems” mentioned by the participants, the following were among those listed: emotional and affective 
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difficulties presented by the students; lack of attention, concentration, disinterest, laziness, not understanding the 

curricular content, personality characteristics, developmental stage, innate impulse and necessity to defend 

himself/herself. The relationship between individual aspects such as personality and behaviour at school has 

been researched and correlates with the adaptation of adolescents in different contexts (Carvalho & Novo, 

2014). We agree that the individual characteristics are important in understanding the students’ behaviour at 

school and other contexts with regard to obeying the rules; however, we think that these idiosyncrasies should 

be seen from the social relationships and the meanings built around them. Thus, from the framework of this 

study (Vygotsky 1991a; 1999b), indiscipline should be understood as a construct influenced by different 

elements that integrate the historical and cultural context, beyond the expression of individual characteristics. 

 

On the social factors attributed as causes of indiscipline, the teachers made few specific comments, they merely 

mentioned expressions such as “social economic problems”. So, in this category, we also included conceptions 

that attributed causes of indiscipline to aspects such as media influence and laws that protect children, excepting 

punishments that cause psychological troubles or damage. This data is interesting because puts into evidence the 

difficulties of parents and schools in adopting educational practices that are more democratic and less coercive 

to discipline children and young people. 

 

Familial and economic factors were also found in other studies on educators’ conceptions on learner indiscipline 

(Ametepee, Chitiyo & Abu, 2009). In addition, these authors also show that teachers point to media as a cause 

of indiscipline at school, and they mention that, for teachers, participation in access to TV, magazines and other 

resources influences student behavior and, therefore, the occurrence of indiscipline at school. In the last few 

decades, there has been an important discussion on the difficulties of parents and educators with regard to the 

controversial use of corporal punishment in educational practices and their implication on interpersonal 

relationships and child development. 

 

The categories mentioned above were followed by “difficulties with the school-family partnership” (13%) and, 

in smaller proportions, “didactic and pedagogical questions” (4%) and “absence of religiousness” (1%), as 

shown in Figure 2. 

 

 
Figure 2. Causes Attributed to Indiscipline at School 

 

The “difficulties with the school-family partnership” include the mention of the teachers of the difficulties in 

working together and sharing similar values, as well as little family participation and support as to the activities 

developed by the school. As “didactic and pedagogical questions”, we consider the loss of control of the teacher 

with the students, not having a structured routine in the classroom, students that finish their tasks before the time 

allotted is up and the distance between the curricular content and the students’ reality. Although this category is 

not very expressive, we consider it of interest that the teachers mention in some way the characteristic aspects of 

the school context and the pedagogical methods that may generate situations of indiscipline. 

 

In the category corresponding to “absence of religiousness”, we included all teachers’ conceptions that refer to 

mystic causes of learner indiscipline such as lack of a god, little spirituality, etc. In this aspect, we remember 

that the mystic explications of the behaviour of people who deviate from social rules and cultural patterns have 
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always followed the history of humanity, mainly before the development of psychology as a science and 

profession. 

 

From the data analysis, we verified that the categories referred to as “family problems” and “individual 

problems” together correspond to 66% of the total of the categories computed. In addition, the data analysis 

showed that around 17% of the categories refer to social factors, making it clear that the teachers participating in 

the research believe the causes of indiscipline in the classroom to be largely situated outside of the school. We 

think that this way of seeing the causes of indiscipline demonstrates the difficulties of teachers in recognizing 

their own responsibility and that of the other participants of the school community, which leads to the 

culpability of the student and his/her family with respect to indiscipline as a daily problem in schools (Rego, 

1996). This can also point out the difficulties and tensions that characterize relationships between the schools 

and families (Nunes & Vilarinho, 2001). 

 

 

Intervention in Situations of Indiscipline 

 

The teachers described how they manage situations of indiscipline daily in school and, from this, we identified 

the following categories with their respective frequencies: 42% “talk about it with the students”; 24% “talk 

about it with the family”; 12% “try to improve the methodology of the lessons”; 11% “develop projects”; 8% 

“try to improve the relationship with the students”; 3% “share the problem with the administration of the 

school”, as shown in Figure 3. With regard to these strategies of managing situations of learner indiscipline, the 

teachers mentioned that the conversations with students aim to know the motives in behaving in that manner and 

to offer support in reconciling with their peers, in addition encouraging reflection on the consequences of 

indiscipline. The conversations with the families aim to be sensitive to the necessity of a school-family 

partnership, taking into account not only the management of situations of indiscipline, but making it clear that it 

is fundamental for educational achievement. The partnership is also established with the directive team of the 

school with the objective of obtaining support in the management of indiscipline and making decisions on 

specifics cases. 

 

 
Figure 3. Intervention in situations of indiscipline 

 

The teachers also mentioned seeking to improve the teaching method in the classes, making them more 

dynamic, proposing tasks in groups and trying to bring the curriculum to meet the reality of the students. In this 

aspect, they develop projects for teaching human values, rights and obligations in the school and social context, 

through leisure activities and educational games. In other ways, they mention trying to change the relationship 

with the students and to become more affectionate, caring and give praise more often. 

 

The strategies employed by the teachers in managing situations of indiscipline, as well as the frequency of the 

categories, are compatible with the results previously presented on the causes attributed to indiscipline. Trying 

to improve the methodology of the classes and the relationships with the students are strategies recommended in 

the literature as ways of managing daily problems in the school with regards to learning (Aquino, 1996; Tulesk 

et al., 2005; Vasconcellos & Valsiner, 1995). In addition, some authors propose the use of collaborative learning 
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techniques to manage interpersonal conflicts at school (Pérez-Sánchez, Poveda-Serra & Gilar-Corbí, 2010) and 

highlight the educational psychologist as a professional that can offer support to educators in an educational 

context (Gomes & Meireles 2007). In this way, it is fundamental that the various participants see the school as a 

setting to construct scientific knowledge, as well as a place where beliefs, ethical and moral values can be 

discussed (Brasil, 1998). 

 

In general, we think that the way the participants manage the problem seems to be adjusted, but in order to know 

if the strategies are effective, we need more information regarding the meanings of all of the above-mentioned 

categories: what, how, where, and in what conditions the teachers talk with the students and their parents; how  

the methodological changes are characterized in the educational proposal, the aims, theoretical and 

philosophical perspectives on learning and the social goals of education; what exactly is meant by “trying to 

improve the relationship with the students”, what attitudes, actions, conceptions and specific people are 

involved; how the administration of the school  reacts to the problems shared by the teachers, how the kind of 

support given to them is characterized and what real alternatives can help educators at school. The data analysis 

is not able to answer all of these questions or to deepen the discussion on what we recommend for further 

qualitative research, which the interviews use in depth as an instrument to approach the subject of study. 

 

 

Conclusion  
 

The difficulties in managing indiscipline are verified among parents, educators and people in general as 

problems that follow children and young people throughout the education process. Different social groups 

influence the way people view indiscipline inside and outside of the school context, their motives and the best 

way to manage instances of indiscipline. In this research, we have only focused on the conceptions of educators 

of indiscipline, but we consider that it is also very important to research the beliefs of parents and students as 

well as to analyse factors of the educational context that can offer more information on interventive action and 

help to manage indiscipline. 

 

In observation of the results discussed in this paper, it is possible to identify a coherence with relation to the 

teachers’ conceptions showed in the analysis of the categories. The manner in which the teachers define 

indiscipline in the classroom shows that, in general, the same is characterized by students’ behaviors, like 

disobeying school rules and norms of living standards with their teachers and peers. We particularly pay 

attention to the category used with the highest frequency by participants to characterize indiscipline in the 

classroom, which is aggressiveness (23%). We think that aggressiveness has been mentioned in an isolated way, 

without mention of the contextual aspects that situate the student’s behavior considered to be aggressive. 

 

On the other hand, we think that this result has enough coherence with the teachers’ conceptions with regards to 

the causes attributed to indiscipline in the classroom, taking into account that, for the most part, they are 

mentioned as “family difficulties” (39%), “individual problems” (27%) and “social problems” (17%). Following 

this line of thought, we assume that the teachers’ conceptions tend to blame the student, the family and their 

social environment for the manifestation of inappropriate classroom behaviors and, because of this, are 

considered indiscipline. In this aspect, we emphasize that causes such as “difficulties with the school-family 

partnership” (13%) and “didactic and pedagogical questions” (4%) appear in smaller proportions. This means 

that if the teacher thinks that the causes are essentially situated outside of the school, rooted in the environment 

and institutions over which the teacher has no control, we think it reasonable to understand that, in general 

terms, the teachers consider indiscipline in the classroom to depend very little on their intervention. This 

assumption is corroborated by the analysis of the categories in which the teachers describe their actions in 

dealing with indiscipline in the classroom, pointing out “talk about it with the students” (42%) and “talk about it 

with the family” (24%) as the main strategies they use. Thus, as we might expect, the interventions in which the 

teachers need a change of attitude with the students and the teaching and learning process are less expressive, as 

in the case of the categories “try to improve the methodology of the lessons” (12%), “develop projects” (11%) 

and “try to improve the relationship with the students” (8%). 

 

In general, the results show the relationship among teachers’ conceptions on the different aspects of indiscipline 

at school, both inside and outside the classroom, taking into account that they consider indiscipline mainly as an 

expression of individual characteristics and family factors, as well as attributing individual and family causes to 

indiscipline and, effectively, they manage the situations of indiscipline principally with actions involving the 

students and their families. In this way, we think that it is very important to develop actions of intervention 

addressed to teachers with goals to expand their vision on the situations that can generate indiscipline at school, 
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especially those that refer to school rules construction, as these are required in relationships between students 

and teachers. 

 

This study did not intend to compare categories in function of variables, rather it was carried out with the goal 

of offering data to development projects to offer support for educational practices from educational psychology, 

and, more specifically, from social and constructivist perspectives. So, in that moment, the research did not 

focus on the influence of variables on possible differences among teachers’ conceptions; in contrast, we were 

interested in the similar aspects that could work together through a larger project. In this point, we emphasize 

that the project demands other in-depth studies that can be carried out with a larger sample, making it possible to 

conduct comparative analysis according to the social demographic characteristics of the participants. 

 

 

Recommendations 

 

In accordance with Brazil’s educational context characteristics, we recommend that more research be done from 

both qualitative and quantitative perspectives in order to identify several factors that influence the behavior of 

indiscipline presented by students and to describe how situations of indiscipline can affect the various 

participants in the school community and produce experiences of academic failure. In this way, the ethnography 

can consist of a potential type of research that can offer relevant data on scholastic community practices on the 

subject. 

 

In addition to researcher recommendations, we think that some reflections are possible from this study for 

educational practices developed by teachers as well as students’ families. In one way, we consider it 

fundamental that the teachers and directive staff see the school as a site where rules and values should be 

understood and discussed by all, in contrast with the practice of only imposing and requiring obedience. With 

regard to indiscipline in the classroom specifically, the construction of rules jointly with students to define the 

task participation structures, such as pedagogical aspects, social organization (individual or group work), the use 

of educational sources and other kinds of materials for developing tasks, etc., can be of great help to the 

teachers. In addition, we point out that the family is involved in the rules construction process with the students 

for various reasons and, among them, we would like to highlight the following two: the family is an essential 

partner in supporting the schooling of children and youth; and the family should not get an exemption of its role 

and commitment to educate in values and basic rules to prepare the students for social life. 

 

From these recommendations, we ponder that the educational-school psychologist is an important mediator in 

the relationship among the teachers and students, as well as school and family. However, about this, it is very 

important make clear that the teachers who participated in the research do not count with this professional in the 

schools and, in general, them are situated how long distance of the institutions where psychologic services can 

be offer, as example the Social Assistance Reference Center (CRAS) and the Psychosocial Care Center (CAPS). 

 

 

Acknowledgements 
 

The authors would like to thank the CAPES (Coordenação de Aperfeiçoamento de Pessoal de Nível Superior) 

and the Federal University of Piauí for their support in the activities of teaching and the research carried out in 

the PARFOR (Plano Nacional de Formação de Professores da Educação Básica), on which this paper is based. 

 

 

References 

 

Ametepee, L. K., Chitiyo, M. & Abu, S. (2009). Examining the nature and perceived causes of indiscipline in 

Zimbabwean secondary schools. British Journal of Special Education, 36(3), 155-161. 

Aquino, J. R. (1996). Indisciplina na escola: alternativas teóricas e práticas. São Paulo: Summus. 

Aquino, J. G. (2011). Da (contra) normatividade do cotidiano escolar: problematizando discursos sobre a 

indisciplina discente. Cadernos de Pesquisa, 41(143), 456-484. 

Archakis, A. (2012). Doing indiscipline in narrative performances: how Greek students present themselves 

disobeying their teachers. Narrative Inquiry, 22(2), 287-306. 

Asare, K. B., & Adzrolo, B. (2013). Lecturers’, students’, and administrators’ perception of discipline  in the 

Faculty of Education, University of Cape Coast, Ghana. SAGE Open, 3(2), 1-8. 

Biaggio, A. (1997). Kohlberg e a "Comunidade Justa": promovendo o senso ético e a cidadania na escola. 

Psicologia:Reflexão e Crítica, 10(1), 47-69. 



9 
 

Int J Res Educ Sci 

Blatt, M. & Kohlberg, L. (1975). The effects of classroom moral discussion upon children's level of moral 

judgment. Journal of Moral Education, 4, 129-161. 

Boarini, M. L. (2013). Indisciplina escolar: una construção coletiva. Revista Semestral da Associação Brasileira 

de Psicologia Escolar e Educacional, 17(1), 123-131. 

Brasil, Ministério da Educação e Desporto, Secretaria de Educação Fundamental. (1998). Parâmetros 

Curriculares nacionais: Terceiro e quarto ciclos - Apresentação dos temas transversais. Brasília: 

MEC/SEF. 

Bustillo, M. C. M., Pérez, D., & Martí, E. (2006). ¿Qué penalizan los docentes?: análisis de la disciplina a través 

de los partes de incidencia. Infancia y Aprendizaje: Journal for the Study of Education and 

Development, 29(4), 423-435. 

Carvalho, R. G., & Novo, R. F. (2014). Personalidade e comportamentos problema: um estudo comparativo com 

adolescentes em contexto escolar. Psicologia: Reflexão e Crítica, 27(1), 64-70. 

Coll, C. (1996). Constructivismo y educación escolar: ni hablamos siempre de lo mismo ni lo hacemos siempre 

desde la misma perspectiva epistemológica. Anuario de Psicología, 69, 153-178. 

Coll, C., Colomina, R., Onrubia, J. & Rochera, M. J. (1992). Actividad conjunta y habla: una aproximación al 

estudio de los mecanismos de influencia educativa. Infancia y Aprendizaje. Journal for the study of 

Education and Development, Special Edition 59(60), 189-232. 

Colomina, R., Onrubia, J. & Rochera, M. J. (2001). Interactividad, mecanismos de influencia educativa y 

construcción del conocimiento en el aula. In C. Coll, J. Palacios & A. Marchesi (Eds.). Desarrollo 

psicológico y educación 2: psicología de la educacional escolar (pp. 437-458). Madrid: Alianza 

Editorial. 

Dhlamini, J. P. (2014). Behavioural manifestation of discipline: a case study in secondary schools in Heidelberg 

Gauteng Province. Mediterranean Journal of Social Sciences, 5(27), 839-846. 

Davydov, V. V. & Zinchenko, V. P. (1994). A contribuição de Vygotsky para o desenvolvimento da psicologia. 

In H. Daniels (Ed.). Vygotsky em foco: pressupostos e desdobramentos. Campinas: Papirus Editora. 

Dominguez, C., Viviane, L. M., Gol, N., & Cazetta, V. (2014). Currículo sem Fronteiras, 14(1), 31-49. 

Ferreira, R. S., Luz, P. C. M., Silva, A. M. P. M., Cavalcante, E., Pontes, L. M. S., Melo, A. C. O. (2011). 

Dificuldades vivenciadas no cotidiano da escola pública em Parnaíba: um estudo com educadores. In: 

Associação Brasileira de Psicologia Social, XVI Encontro Nacional da ABRAPSO - Textos completos, 

Recife. 

Gomes, S. K. S. & Meireles, A. M. (2007). A concepção dos professores a respeito da atuação dos psicólogos 

nas escolas privadas do ensino fundamental de Teresina-PI. Psicologia para América Latina, 11. 

Retrieved from http://pepsic.bvsalud.org/scielo.php?script=sci_arttext&pid=S1870-

350X2007000300004&lng=pt&tlng=pt. 

Granero-Gallegos, A., Gómez-López, M., Baena-Extremera, A., Bracho-Amador, C., & Pérez-Quero, F. J. 

(2015). Evaluación de las diferencias en la motivación de estudiantes de educación física en secundaria, 

según las estrategias del profesor para mantener la disciplina. Psicologia: Reflexão e Crítica, 28(2), 

222-231. 

Gutiérrez, M. López, E. (2012). Clima motivacional, razones para la disciplina y comportamiento en educación 

física. Revista Internacional de Medicina y Ciencias de la Actividad Física y del Deporte, 12 (46), 235-

251. 

Kohlberg. L. (1971). Stages of Moral Development. Retrieved from 

http://info.psu.edu.sa/psu/maths/Stages%20of%20Moral%20Development%20According%20to%20Ko

hlberg.pdf. 

Kohlberg, L. (1982). Estadios morales y moralización. El enfoque cognitivo-evolutivo. Infancia y Aprendizaje, 

18, 33-51. 

Maphosa, C. & Mammen, K. J. (2011). How chaotic and unmanageable classrooms have become: insights into 

prevalent forms of learner indiscipline in South African schools. Anthropologist, 13(3), 185-193. 

Martins, L. C., Branco, A. U. (2001). Desenvolvimento moral: considerações teóricas a partir de uma 

abordagem sociocultural construtivista. Psicologia: Teoria e Pesquisa, 17(2), 169-176. 

Moreira, M. F. S., & Santos, L. P. (2004). Indisciplina escolar, gênero e sexualidade: práticas de punição e 

produção de identidades. Archivos Analíticos de Políticas Educativas, 12(69). Retrieved [date] from 

http://epaa.asu.edu/epaa/ v12n69/ 

Muñoz, J. & Sahagún, M. A. (2010). Análisis cualitativo asistido por ordenador con ATLAS.ti. In C. Izquierdo 

y A. Perinat (Eds.) Investigar en psicología de la comunicación: nuevas perspectivas conceptuales y 

metodológicas (pp. 301-364). Barcelona: Amentia. 

Negreiros, F., & Bezerra, J. A. B. (2007). Vidas Secas ou Secas Vidas? O cotidiano familiar e educacional em 

meio à pobreza. Educação em Debate (CESA/UFC), 1(2), 120-135. 



10        Silva, Negreiros & Albano 

Negreiros, F., Oliveira, H. F., & Silva, E. H. B. (2013). As queıxas escolares e as dıfıculdades encontradas na 

leıtura: um estudo bıblıográfıco. In Fórum Internacional de Pedagogia, Anais do V FIPED Fórum 

Internacional de Pedagogia, Vitória da Conquista. 

Negreiros, F., Santos, J. M., Costa, J. A. G., & Santos, M. P. S. N. (2013). As queıxas escolares no ensıno de 

cıêncıas segundo professores da rede públıca da mıcro-regıão de Florıano/PI. In Fórum Internacional de 

Pedagogia, Anais do V FIPED Fórum Internacional de Pedagogia, Vitória da Conquista. 

Negreiros, F., & Silva, E. H. B. (2014). As queıxas escolares em uma cıdade do nordeste brasıleıro, com a 

palavra: os professores. Revista Interfaces Crítica, 1(1), p. 1-10, 2014. 

Nunes, D. G., & Vilarinho, L. R. G. (2001). “Família possível” na relação escola-comunidade. Psicologia 

Escolar e Educacional, 5(2), 21-29. 

Oliveira, M. C. A. M. (2008). A relação professor-aluno e a (in)disciplina: sobre a prática pedagógica. Revista 

Eletrônica de Psicologia, 4(10), 1-6. 

Pérez-Sánchez, A. M., Poveda-Serra, P., & Gilar-Corbí, R. (2010). Efectos del aprendizaje colaborativo en el 

uso de estrategias de afrontamiento. Revista Latinoamericana de Psicología, 42(3), 481-492. 

Piaget, J. (1994). O juízo moral na criança. São Paulo: Summus. 

Ronco, A. D., Paula, M. J. T. S. S, Silva, A. G. & Gonçalves, F. (2011). Os apectos da indiciplina educacional.  

Revista Augustus, 16(32), 29-39. 

Rego, T. R. C (1996). A indisciplina e o processo educativo: uma análise na perspectiva vygotskyana. In J. G. 

Aquino (Ed.). Indisciplina na escola: alternativas teóricas e práticas (pp. 83-101). São Paulo: 

Summus. 

Sılva, A. M. P. M., Luz, P. C. M., & Ferreira, R. S. (2012). O lugar do psicólogo em escolas públicas de um 

município no Nordeste brasileiro: entre as possibilidades e os limites da intervenção. In União Latino-

Americana de Entidades de Psicologia, IV Congresso Latino-Americano de Psicologia Artigos 

Completos. Montividéu. 

Silva, A. M. P. M., Oliveira, A. R., & Fontenele, T. (2012). Atuação da psicologia na Educação de Jovens e 

Adultos: relatos de experiência. In União Latino-Americana de Entidades de Psicologia, IV Congresso 

Latino-Americano de Psicologia Artigos Completos. Montividéu. 

Silva, A. M. P. M., Silva, N. C. B., & Sousa, H. (2012). As faces da ındıscıplına na escola: relação professor-

aluno como demanda para a psıcologıa. In Anais do IV Fórum Internacional de Pedagogia. Campina 

Grande: Realize. 

Silva, L. C., & Matos, D. A. S. (2014). As percepções dos estudantes mineiros sobre a incidência de 

comportamentos de indisciplina em sala de aula um estudo baseado nos dados do SIMAVE/PROEB 

2007. Revista Brasileira de Educação, 19(58), 713-729. 

Tulesk, S. C., Eidt, N. M., Menechinni, A. N., Silva, E. F., Sponchiado, D. & Colchon, P. D. (2005). Voltando o 

olhar para o professor: a psicologia e pedagogia caminhando juntas. Revista do Departamento de 

Psicologia - UFF, 17(1), 129-137. 

Vasconcellos, V. & Valsiner, J. (1995). Perspectivas co-construtivista na psicologia da educação. Porto Alegre: 

Artes Médicas. 

Vygotsky, L. S. (1991a). A formação social da mente: o desenvolvimento dos processos psicológicos 

superiores. São Paulo: Martins Fontes. 

Vygotsky, L. S. (1991b). Pensamento e linguagem. São Paulo: Martins Fontes. 

Van der Veer, R. & Valsiner, J. (1996). Vygotsky: uma síntese. São Paulo: Edições Loyola. 

Watson, C. (2005). Discourses of “indiscipline”: a Foucauldian response”. Emotional and Behavioural 

Difficulties, 10(1), 55-65. 

Willig, C. (2013). Introducing qualitative research in psychology. McGraw Hil: London. 

 

 

Author Information 
Algeless Milka Pereira Meireles da Silva 
Federal University of Piauí (Teacher in Departament of 

Psychology) and University of Barcelona (PhD student)  

St. Cartagena, 1, 2, Barcelona, CP 08013, Spain 

Contact e-mail: milkameireles@ufpi.edu.br 

Fauston Negreiros 
Federal University of Piauí 

Teacher in Departament of Pedagogy, St. São Sebastião, 

2819, São Benedito, Parnaíba, Piauí, CP 64202020, Brazil 

 

Ronaldo Matos Albano 
Open University of Piauí  

Teacher in Open and Distance Education Center, UAPI, 

CEAD, St. Olavo Bilac, Centro, Teresina, Piauí, CP 

64280001, Brazil 

 
 

 


